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Twenty years after the war in Bosnia and Herzegovina, neighborhoods and schools are 

even more segregated than ever.
2
 The United Nations (UN) suggests increased Intercultural 

Communicative Competence (ICC) in students could bring cohesiveness to societies in similar 

situations saying it wishes “to promote Intercultural Education in the interests of peace and 

understanding.”
3
 ICC is a method of teaching focused on cultural knowledge, skills and attitudes 

needed for effective intercultural communication. ICC teaches empathy and cross-cultural 

understanding to students and prepares them to be active citizens and ambassadors for peace 

across diverse cultural backgrounds.
4
 Research touting the benefits of ICC exists, but there has 

yet to be mass implementation in the region.
5
 This study of ICC in an informal educational 

context in Bosnia and Herzegovina or BiH seeks to provide a research backed means of bridging 

this implementation gap. 

ICC has failed to become widely utilized partly because it is not easily accessible for 

teachers in BiH.  ICC is also very distinct with its student-centered focus, as compared to the 

traditional teacher-centered educational style common in Bosnia. Research conducted by Larisa 
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Kasumagic-Kafedzic in the Sarajevo Canton on English Teachers found resources on how to 

teach intercultural education to be desired, but lacking.
6
 This is partly because a user-friendly 

methodology of ICC is critically missing from literature on ICC. This is a key problem this 

investigation seeks to address. Access to the materials and adequate time for integration into 

lessons is crucial for implementation to be successful. 

ICC education is especially critical in Bosnia, where ethnic tension and political 

instability are rising in the wake of the end of the Bosnian war in late 1995.
7
 Not only is ICC 

especially hard to implement, but current, government mandated, curriculum is used as a tool to 

increase nationalism and drive a state-sanctioned wedge into existing ethnic cleavages.
8
  

To teach ICC and maximize the potential impact on the education system, this study 

conducts research to identify lessons that effectively promote ICC in an informal educational 

context, with the goal of compiling them into an ICC teaching manual that can eventually be 

used by BiH English teachers in formal classrooms.  Student examples, personal narratives, 

relevant teaching materials, and more (designed to make implementation intuitive) accompany 

selected lessons.  The project also aims to continue bringing ICC education to children in 

Sarajevo and ICC teaching skills to participating student teachers from both the College of 

William & Mary and the University of Sarajevo.
9
  

To identify effective ICC lesson plans, data was drawn from “The Bosnia Project” 

teacher observations and student feedback after every ICC-focused lesson taught over the course 

of four weeks. The Bosnia Project, locally known as the American-Bosnian Collaboration (ABC) 

Project, invites motivated students ages 8-13 from local schools to participate in a free English-
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immersion, ICC-focused informal educational program in the summer.
10

  Lessons are co-taught 

by students from the University of Sarajevo and the College of William and Mary.  

The dimensions and implications of ICC, reasons why Bosnia is a prime candidate for 

this study are elaborated on in the following section. Methodology and resulting lessons, will 

also be mentioned. In the interest of brevity, the complete manual is available at the included 

web address.   

Literature Review   

Intercultural Communicative Competence (ICC) is an awareness of how one can 

successfully interact with other cultures with respect to the specific context of the individual’s 

own culture.
11

  

 The integration of ICC into the education system is strongly supported by the European 

Council, UNESCO, the World Programme Human Rights Education and the Office of the United 

Nations High Commissioner for Human Rights (UN OHCHR). Implementing ICC education is 

in the Bosnian government's best interest, as it would move the country closer to its goal of EU 

integration.  Research also suggests ICC education may boost overall school performance. 

The objective of ICC teaching is to teach the kids to become critically thinking, active 

citizens who may act as ambassadors for peace across ethnic divides. These lessons seek to help 

students think critically and challenge biased information. In Bosnia specifically, where the 

government uses distinct ethnically-biased textbooks to divide children from a young age. A 

student with an ICC education may be a catalyst to start shifting conversations surrounding 

social divides. For this to work, ICC education should be a holistic approach to education. 
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Lessons must empower students to stand up for those who are mistreated and reach across social 

divides to find common ground with others.
12

 

To achieve these goals, ICC education is broken down into the three dimensions: cultural 

knowledge, attitudes and skills.  “Knowledge” refers to the ability to understand diverse ways of 

life and the sociocultural contexts in which a language is spoken.
13

 Students apply this 

knowledge; comparing and contrasting the culture in question with the student’s own 

community.  The “skills” dimension implies that students should be able to interpret and 

communicate with another community; including formal language, cultural quos and body 

language. These skills are to be used to interact in different situations and adapt to dynamic 

cultural contexts.
14

 Lastly, “attitudes” refer to the student’s way of thinking including their 

character, values and critical awareness of themselves as well as those of different cultures.
15

 

This dimension builds students’ cultural/contextual self-awareness and leads to greater 

acceptance of other cultures.   ICC education “respects the cultural identity of the learner 

through… culturally appropriate and responsive education for all.”
16

 Further, taught with a focus 

on local culture, ICC education aims to empower the population--an important objective in 

Sarajevo, where economic hardship, political corruption and a history of periodic violence have 

critically disempowered the population.
17

  

Promoting a cohesive and empowered population is considered a priority in BiH’s post-

conflict nation building; especially as ethnic differences in the region have repeatedly been 
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exacerbated into violence in modern history.
18

 The repeated occurrence of violence, along with 

the conduct of mass crimes and the sometimes personal nature of violence occurring in the most 

recent war have left many Bosnians with deep emotional scars.
19

 Such scars are not easily 

reversed by policy decisions or foreign aid, particular if these are not carefully constructed or 

sustained.
20

  Today’s youth are being brought up in a deeply divided society that formal political 

and social policies have deepened and with everyday reminders of the war.
21

 ICC education 

benefits society by combating separatism within society--which politicians, historically, have 

used to incite violence.
22

 

The education system is an ideal battlefield to stand up against politicians’ attempts to 

further separate and increase nationalistic tendencies among the various ethnic groups in Bosnia. 

The political system is dominated by mono-ethnic parties formed around Bosnia’s three 

constituent nations: Bosniaks, Serbs, and Croats.  Each ethnically based party tells the history of 

the war, among other things, in a way that is favorable to its political agenda. Most of these 

political parties also support ethnically distinct curricula with the explicit goal of enforcing 

nationalistic views.
23

 Schools are more segregated than ever; some are even segregated within 

the same building (called “two schools under one roof”), where children learn history, 

geography, music, religion and language classes according to their ethnic background. 
24

 On top 

of that, children are instructed to speak only the language considered ethnically appropriate for 

them.
25

 Thus, children grow up, largely separated from children of different backgrounds, 
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learning how other ethnic groups slighted their own community during the war. In the capital, 

many of their parents still have PTSD from the siege of Sarajevo and buildings bare bullet-hole 

and shelling scars all over the city. If this kind of endorsed separation continues to go unchecked 

in the school system, there is little hope for work toward positive co-existence among BiH’s 

youth of different cultural backgrounds. 

The school system is the most visible tool for shaping society.
26

 While it can be used to 

pit groups against one another, it can also be used to open the minds of young people and to start 

to shift conversation surrounding social and cultural differences. Schools are a battleground for 

peace, and fighting back against curricula influenced by hate and politics needs to be a priority 

for citizens in a diverse country.   

For the possibility of systemic change to happen, the resources must first be developed 

through rigorous research and compiled; this is where the ABC project comes into play.  The 

ABC project is a summer program for primary children that emphasizes English expression, 

student-centered teaching and the development of non-violent communication and ICC, which 

was started in 1998, 2 years after the end of the war.
27

 There are 4 groups-- two older (10-13 

years), two younger (8-10 years)--participating in the project, with a total of approximately 80 

children. A co-teaching pair from the University of Sarajevo (in Sarajevo, Bosnia) and The 

College of William & Mary (in Williamsburg, Virginia, USA) leads each group according to 

lessons that seek to encourage ICC, which they have developed together. The program is ideal 

for this research because it is privately funded and organized to encourage a non-formal 

education style.
28

 This allowed for a lot more freedom to develop and revise the curricula and 
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organization of the project to fit the goals of the project (including conducting research of the 

project’s effectiveness in promoting ICC. This much freedom to try out new methods would be 

unlikely in formal classroom settings.   

The Bosnia Project has been English-immersion since its origin.
29

 This is beneficial 

because, according to UNESCO, language classes are a natural place to begin implementing ICC 

education.
30

 Language learners make for good ambassadors of peace as they can communicate 

with those in their own community and those who speak the target language.
31

 Language 

learning is also inherently intercultural and languages themselves reflect much about a 

community's culture and history.
32

    

The English immersion aspect of the program affects who participates in the project and, 

therefore, who participated in this research. Students, ages 8-13, were presented with the 

opportunity to apply to the free program during English class at local public and private schools 

that allowed the project directors to present to classes. Many schools were contacted, so as to 

cast a wide net, but only a handful were responsive. Many students also knew about the program 

from previously participating in it. These students, spread amongst the four groups, already had 

some experience with the format of ICC teaching. 

Methods and Methodological Limitations 

Lázár, who has written extensively on ICC and language teaching methodology, 

developed a detailed scale on which each of the dimensions of ICC may be ranked as high, 
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medium and low (see appendix A).
33

 Co-teaching pairs from each group use this scale to record 

observed ICC levels of the class before and after each ICC lesson was taught. Additionally, the 

participants were asked to answer questions about the topic of the lesson before and after each 

class. These were used to determine their level of growth in ICC throughout the lesson.   

Student feedback was heavily considered for the final prioritization of lessons. However, 

since the majority of the youngest students’ responses were illegible-- the younger group’s final 

lesson prioritization was done based on the quality of student work created during the lessons. 

Student work was considered, to a lesser degree, in choosing lessons from the older groups as 

well.  

The methods of assessing ICC are tailored to assess the students’ mastery and the 

effectiveness of specific lesson plans on improving ICC skills. Several measures are used to 

assess the three dimensions of ICC skills taught to the students. 

Participants. Participants included youth, ages 8-13, from Sarajevo who attended the 

ABC Project summer program. Students from participating schools were presented with the 

opportunity to apply for the program through their English classes. Recruitment for the program 

occurred in schools throughout Sarajevo where Creativus, the project’s local partners, were 

granted permission to present. Requests for permission to present were submitted to public, 

private and specialized schools in Sarajevo. 

Lessons. Each co-teaching pair prepared and tested a different set of lessons, all 

surrounding similar themes based on the ideology of holistic ICC education. Each group’s trial 

lesson plans were organized such that the program began with less culturally divisive issues 

before delving into more difficult topics (such as prejudice and discrimination). This is done to 
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accustom students to the ICC method of teaching and gain their trust in order to create a safe and 

inclusive educational space in which to tackle more controversial topics. 

Some groups taught multiple ICC lessons each day, in which case multiple entries were 

recorded in the observation forms. The total number of lessons tested is (n) is 91, 42 for the 

younger groups and 49 or the older groups.  

Measurements.  ICC lessons were generally student-centered to promote critical thinking 

and active participation. Because of this, student responses were central to the project’s 

measurements.  We gathered students and teachers’ measurements of ICC through the multiple 

instruments described below. 

Observation/Self-reflection forms.  Along with their original lesson plans, each co-

teaching pair provided observation forms at the end of each day to reflect on specific observed 

behaviors of the student participants (see appendix B). These forms included an indication of 

what dimensions of ICC were covered, reflections on the success of the lesson, and evaluations 

of ways in which specific activities can be improved on in the future. The co-teachers also 

evaluated the perceived level of ICC mastery before and after the activity. This allowed for 

critical reflections on the specific methods in which ICC obstacles are being approached during 

and after the program has concluded.  

Entry/ Exit Tickets: Students Responses. Before activities that focus specifically on any 

of the three dimensions of ICC, the students recorded a brief “entry ticket” designed to evaluate 

the student’s baseline knowledge and attitudes towards the topic covered in the selected activity 

(Appendix C). This is followed by an “exit ticket,” designed to summarize the student 

perspective on the aforementioned activity. The handwritten entry and exit tickets, which were 
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kept in students’ journals, allowed for specific analysis of each individual participant’s dynamic 

understanding of the ICC objective. 

  ICC Portfolio. The ICC Portfolio consists of all materials pertinent to the full 

understanding of specific methods used during each activity. Student materials, instruction 

sheets, presentations, or crafts that have been documented and compiled into portfolios for each 

co-teaching pair. Portfolios were kept at our local NGO partner’s – Creativus --  to provide an 

additional measure of each activity's effectiveness in promoting ICC skills. 

  Methodology for identifying most effective lessons. Data collected was assessed using 

Lazar’s (2007) three levels of classifications of ICC, previously detailed. The comprehensive 

selection process assessed the change in the class’s collective ICC knowledge level during each 

lesson. The methods assessed the students’ mastery and the effectiveness of specific lesson plans 

on improving the student’s ICC skills. Several measures were used to assess the all dimensions 

of the student’s ICC skills.  

Quantitative Data Extraction from Observation forms. Initially, two lists (one for the 

older, one for the younger groups) were made, using data extracted from table 3 of the 

observation forms (Appendix B). Table 3 indicated the group’s level of Intercultural 

communicative competence-- as observed by the co-teachers before and after each ICC-focused 

lesson. Each lesson was given pre/post-scores of low [1 point], medium [2 points], or high [3 

points]. The median of the pre/post-scores for each designated lesson was added to a progress 

score to create the two preliminary lists. The progress score added one point per level of ICC 

increase during the given lesson. For example, a lesson during which the group started at low [1 

point] and ended at High [3 points,] had a median of 2 and increased by 2 levels. Thus, Low-

High lessons were awarded 4 points because {[(3+1)/2] +2 = 4 points.} The two preliminary lists 
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of processed data included potential candidates for inclusion in the ICC manual sorted in 

descending numerical value of the aforementioned final processed scores, extracted from table 3.  

The dual-score method was adopted to give priority to lessons that showed potential for 

growth without inadvertently penalizing lessons taught further into the program in which 

student's initial level of ICC knowledge began to rise, leaving less room for advancement.   

Methods diverge depending on age group. The preferred continuation of the 

methodology was used for the older groups in following the initial prioritization. An adapted 

methodology was used to accommodate for unusable entry/exit ticket data produced by the 

younger group.  

Preferred methodology. Older groups. The resulting list of selected lessons were 

prioritized based on the students’ responses to the entry and exit questions for each selected 

lessons. Lessons were coded on a scale of zero-two points. Zero points signified no 

understanding of the ICC topic in general and no evidence of increased, or evidence of decreased 

ICC understanding from the lesson. 0.5 points signified responses with some understanding 

before and after the lesson--but no significant signs of growth. This set of responses was valued 

at more than zero points because a student who maintained a correct understanding of the 

underlying point of the lesson, even if he or she was unable or unmotivated to show growth 

through the entry/exit tickets--should be considered as expressing a higher grasp of ICC than a 

student who never grasped the topic or became more confused throughout the lesson.  One point 

demonstrated some growth in ICC level. For example, from "I don’t know" to a vague 

understanding of the general topic/sentiment with some evidence of increased Intercultural 

competence level. Two point entries significantly increased in ICC competence level and 

exhibited signs of a deeper/ fuller understanding of ICC or students who showed an 
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comprehensive initial understanding of the topic and were able to further elaborate or show signs 

of ICC growth after the lesson. 

The ICC scores of all students present when the lesson was taught, averaged, were used 

to re-prioritize the preliminary group of potential candidates identified through teacher self-

observation forms for the manual.  This prioritized list of lessons, in conjunction with 

information from the portfolios, observation forms and lesson plans were used to create the 

resulting ICC manual.  

Adapted methodology. Lower Level groups: Absent the Entry/ Exit tickets, student 

examples included in the ICC portfolios were given more consideration; as, the combination 

feedback from both the teachers and the students is important to the integrity of the project. The 

entry/ exit tickets were unusable because too many of the younger children produced illegible 

feedback for the measure to be reliable. The mix of observation, qualitative data, quantitative 

data, and student input was designed to minimize researcher bias and increase validity of the 

process. Thus, the final selection process for the lower groups was done by assessing the quality 

and understanding of ICC demonstrated by collected examples of the students work from each 

lesson. This portfolio review and resulting prioritization of the lessons was done by a committee 

of project directors in conjunction with Creativus.  

This study is limited to the size and resources provided by the ABC project because 

research could not be done in the formal classroom. Each group tested a unique group of lesson 

plans. This increased the number of lessons available for selection.  More groups to 

simultaneously test the same lessons would be ideal. However, freedom to change lesson plans to 

fit the student’s needs allowed for more personal and beneficial experience for participants. 
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Additionally, there were many hiccups, as often occurs in field research including young 

children. Most significantly, the younger students’ responses to the “entry tickets” (pre-lesson 

questions) and “exit tickets (post-lesson question) were overwhelmingly illegible. Therefore, 

methodology had to be adapted to use student works in place of the originally designed method 

of student feedback. Disciplinary issues presented a problem as children occasionally derailed 

lesson plans. Further, as this project is held during the summer vacation months. Absences due to 

family vacation, issues getting to the center, and prior commitments made class attendance less 

reliable than in a formal education setting.  

Teaching ICC  

ICC education is best implemented with a holistic approach aimed at creating productive, 

respectful, and active citizens. Many of the lessons are student-centered, focused on encouraging 

critical thinking and empathy for people from different communities. Cultural knowledge is 

taught with a focus on marginalized communities in the host community (for example, the Roma 

population in Sarajevo). 
34

 Attitudes encourage empathy and open mindedness about different 

cultures, challenging existing prejudices and discouraging acts of discrimination that may be 

normalized in the host community.
35

 Skills are taught through the English immersion component 

of the program as well as through lessons focused on compromise between differently motivated 

actors and non-verbal communication. 
36

 

The manual is broken up into four sub-categories of tolerance/diversity, ecology, 

community, peace/ nonviolent communication.  
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To view the full text of the resulting teaching manual see the following link:  

https://docs.google.com/a/email.wm.edu/document/d/1cG-

hvf3gOv3EcT3euwZOJvUWXYQ2Mjr-NrpHbSbdmlA/edit?usp=sharing  

Discussion  

ICC is fundamentally related to the student’s own culture as well as the target 

community.
37

 Thus, a portion of the lessons taught in the ABC project were specifically relevant 

to Sarajevo. These lessons were described in the manual such that any culturally relevant 

examples can be used for the included lessons-- to give the guide potential to spread into 

different geographic regions.  Results are specific to Bosnia but written in a format to be 

adaptable to many cultural contexts.   

Learning objectives and pedagogical techniques used in each lesson were identified. 

While each lesson was uniquely created, certain learning objectives and pedagogical techniques 

were present in a large portion of the lessons. These trends were identified for the older and 

younger groups separately as the lessons were tailored to the needs of the different age groups. 

However many of the commonalities found in the younger groups were also found in the older 

group’s lessons but the older group’s lessons (as they are more complex) headed additional 

commonalities.  

The most prevalent commonality between the lessons is that all but one lesson (within 

both age groups) included discussion. Questions to lead these discussions are included in the 

lesson plans. Discussion served to either introduce the topic, establish what the students already 

knew, or debrief the students on what they had learned.  

The next most common learning objective was the introduction of new vocabulary. By 

introducing the students to words like tolerance, diversity, stereotypes, justice and empathy, the 
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students gain a framework within which they can think about these topics. Even with the younger 

children, they could increase their level of ICC through lessons that included tough vocabulary 

because the activities throughout the lesson reinforced the definitions.  

Most of the lessons from both age groups were project-based, which allows the students 

to get engaged in the material and forces them to participate and interact with the material. These 

projects ranged from essay writing and making posters to role playing and making video 

campaigns.  

Many of the lessons included physical activity. However, this was more prevalent in the 

younger groups (70% of the lessons versus 1/3 of the lessons for the older groups). This may be 

because younger kids, with more energy respond better when they are able to move around as 

opposed to the older kids who are more able to maintain focus while sedentary.  

While all of the lessons involved at least one different community or culture, 

approximately half the lessons also included a connection to the local culture. This allows 

students to put the lessons they have learned in a relatable context. The younger groups’ lessons 

more often included connections to the student’s personal experiences. While the older students’ 

lessons more often focused on the community at large. This may be because younger students are 

more able to connect to something that directly affects them rather than understanding 

connections to the issues or phenomena that affect their wider community.  

The last major theme that overlapped the two age groups was raising awareness about 

contemporary social and environmental problems. By learning about the issues facing different 

communities the students can better understand that each community faces unique problems and 

how to interact with people facing these different issues.  
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The older groups’ lessons were largely dominated by group work lessons and conflict 

resolution. Many of the lessons included conflict resolution from multiple perspectives and 

strategies to compromise with actors working from a different perspective.  

As the older group’s lessons were more complex and many involve specific issues 

challenging peace around the world, nonviolent communication was a major learning objective 

of these lessons. This is also an objective of the younger group’s lessons, but manifests itself in a 

more simplistic way through lessons about caring and learning to empathize. Almost all the older 

student’s lessons involved a high level of critical thinking that would be more difficult to 

recreate with the younger kids, especially given the English immersion setting. Other common 

themes in the older children’s lessons include practicing promoting peace, role playing, creative 

problem solving, self-expression and creativity, fostering diversity, reading activities, and the 

creation of some final product.  

Moving forward  

Creating the resources to teach ICC is only half the battle.  The implementation problem 

still needs to be tackled. The manual must be promoted and used in the classroom or it cannot 

affect systemic change. To get the manual into the hands of teachers, distribution is envisioned to 

start with graduating student teachers at the University of Sarajevo. Along with the document 

they will receive instruction on how to teach ICC from local partners who are professors at the 

University. New teachers are encouraged to spread these teaching methods to other teachers in 

their schools via a bottom-up approach. Additionally, student teachers co-teach ICC lessons 

during the ABC project and take that experience with them into the formal classroom. ICC 

education workshops, accompanied by a copy of this document, provide educators with all 

necessities to teach the lessons. The manual is user friendly with everything included except 
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materials for lessons that require them, which are clearly listed out and low in cost in order to 

lower barriers to implementation.  

Many additions to the manual promote implementation. First, the document is formatted 

so as to make everything as accessible as possible. Lessons are set up in a user-friendly format, 

split up by theme, with teaching materials (including activity worksheets, student work 

examples, and handouts that can be photocopied) included and personal narratives with tips and 

comments about each lesson. These measures are important to encourage actual use of this 

research; Implementation of ICC in Bosnia, as previously discussed, comes with many 

institutional barriers. 

The true success of this document and selected lessons can only be measured by studying 

the impact of this project in schools using the lessons; this should be a priority for further 

research. An additional suggestion for follow up research includes re-formatting entry and exit 

tickets so as to ensure usable results from even the youngest of children.  

The 2017 ABC project co teachers are in the process of reevaluating the lessons that were 

found most effective and taking recommendations made from 2016 project to further test 

findings of this study.  
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Appendix A:  Lazar et al. (2007) describes the ICC competences in terms of three levels (low, medium 

and high).  
  

(a) Assessing intercultural "knowledge/savoirs" 

 

 Levels Descriptors of ICC competence 

Low The student can produce in writing very simple descriptions and identify limited specific 

and general cultural facts related to collective memory, human life styles (dress, food, 

family relationships) or societal systems (education, economy, government). The student 

can speak more generally about some aspects of culturally determined acts of behaviour, 

can use and explain some words and expressions related to different fields of social 

interactions. 

The student tends to understand cultural facts intuitively, based on a general simple 

mental checklist comprised of collective memory, human life styles and societal systems. 

When questioned, the student applies cultural stereotypes. 

Medium The student possesses some concrete knowledge about cultural facts and can gradually 

build on and modify the information acquired.  

The student can speak and explain more concretely different aspects of culturally 

determined acts of behaviour, can compare with his own experience, local and national 

traditions; can use more words and expressions related to the respective field, can 

comment for example on some proverbs, songs, expressions related to it. 

High The student has accurate knowledge of both general and specific cultural elements 

(including sociolinguistic conventions for language use) and has developed a variety of 

learning strategies ranging from reflective observation to active experimentation. The 

student can speak about, explain, comment and analyze all learned cultural differences 

comparing them in depth with his own experience and local and national traditions; can 

understand, compare and analyze from intercultural point of view proverbs, songs, 

sayings, acts of behaviour and so on from an intercultural point of view.   

 

 

 

(b) Assessing intercultural skills "know-how/savoir-faire" 

 

Levels Descriptors of ICC competence 

Low The student can participate in conversations in different culturally determined situations 

with some standard expressions without comparing, analyzing and critically reflecting on 

them and tries to explain them without critically analyzing and without incorporating 

cultural variables into the analysis. 

Medium The student, in different culturally determined situations, can participate in conversations 

more freely, i.e. expressing, comparing and analyzing differences, with some critical 

reflection; and is able to cope with them to a certain extent. The student is able to analyze 

the situation objectively. The student is able to understand the variability of verbal and 

non-verbal behaviour within the target cultural community to a certain extent but doesn’t 

try to recreate an alien world view and doesn’t reflect upon how the culturally different 

person might be construing events. 

High The student can participate in conversations in different culturally determined situations 

absolutely freely expressing, comparing, analyzing and critically reflecting on differences. 

The student can appropriately use in conversations different proverbs, sayings and 

expressions in different intercultural contexts. The student is able to cope easily with 
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unexpected situations and is able to recreate an alien world view and easily recognizes 

how one’s world view is culturally conditioned. The student can easily manage the stress 

associated with intense culture and language immersions (culture and language fatigue). 

The student clearly expresses verbal and non-verbal behavioural flexibility. 

  

 

(c) Assessing intercultural attitudes "Being/Savoir-être" 

 

Levels Descriptors of ICC competence 

Low The student experiences intercultural situation with difficulties and then tends to adopt a 

defensive approach. The student shows some sensitivity but also shows ethnocentric 

attitudes and perceptions and expects adaptation from others. The student manifests 

tolerance to some culturally determined behaviour acts. The student demonstrates a degree 

of cultural awareness but still tends to be influenced by cultural stereotypes due to a 

passive attitude towards other cultures. 

  

Medium 

The student manifests “mixed” attitudes to culturally determined acts of behaviour. The 

student starts to accept intercultural ambiguities as challenging, showing openness and 

interest towards others. The student sometimes takes the initiative in adopting other’s 

patterns; tends to see things and situations from the other’s point of view. The student 

demonstrates openness to other cultures, accepting and being sympathetic to other beliefs 

and values. The student has no profound argumentation of his own position in terms of his 

own attitude regarding cultural differences 

  

High 

The student enjoys observing, participating, describing, analyzing, and interpreting 

intercultural elements and situations. The student argues well his own position toward 

different culturally determined acts of behaviour. The student expresses a sense of alterity, 

i.e. is able to reflect on what a person from a different culture would really feel like in 

such a given situation. The student expresses empathy toward representatives of different 

cultures. The student manifests respect for otherness, other beliefs and values. The student 

tries to take the role of a mediator in intercultural encounters, manages ambiguity, and 

offers advice and support to others, recognizing how one’s world view is culturally 

conditioned. 

 

  



Appendix B: Reflection / Self-observation form – ABC/Bosnia Project 2016 
 

Spend some time reflecting on each lesson that you taught / workshop that you had, and evaluate it with regard to your teaching aims. Then answer the questions 

below. You should be brief, illustrative, and to the point.  

 

Age group  

  

  

Number of students  

Date  

Code  

GENERAL QUESTIONS / THE PLANNING / THE LESSON / THE STUDENTS / YOU 

1. Do you have any feelings about the lesson that you would like to express first? How satisfied are you with the atmosphere in the class?  

 

 

 

2. What problems did you encounter and how did you deal with them? 

 

 

 

 

3. What did your students learn? Did  your  students  learn  from  this  lesson  what  you  expected  them  to  learn  or something different? Give reasons for any differences. 

 

 

 

 

4. How useful was the plan in achieving your goals?  

 

Table 1. Evaluate how effective the activities in the original plan were by discussing any changes that you implemented.  

Activities in the lesson plan This is what happened in the lesson Reasons for changing the original plan 
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6. To what degree were the students engaged in the lesson? What factors do you believe contributed to the students' level of engagement? 

 

 

 

 

7. Were the activities at an appropriate level to stretch and challenge them intellectually? Provide examples of behavior or comments that indicate how students were challenged.  Were 

there activities you feel could have been simplified or pushed farther to better suit the cognitive level of the kids? 

 

 

 

Intercultural communicative competence (ICC) 
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The three dimensions in assessing ICC are (Lazar et al, 2007):  

(1)  knowledge/savoirs.  It means understanding diversity in the ways of living and the socio-cultural context of the societies and cultures of the communities in which a language 

is spoken. It refers to intercultural awareness which involves the understanding of the relation (similarities and distinctive differences) between the world of origin and the world of the 

target communities. 

(2)  skills/savoir-faire. It implies at the primary level that the learners are able to function "linguistically" in the target language. Then, they should be able to interact in different 

contexts of way of living, to adjust to different contexts as they integrate new experiences and use efficiently communicative competence. Finally, they should develop abilities in order 

to be able to interpret and negotiate interaction in terms of skills. 

(3)  attitudes/savoir-être. It is characterized by the attitudes, motivations, values, beliefs, cognitive styles and personality linked to personal ident ity. It involves cultural 

competence based on cultural awareness and the understanding of other cultures. It leads to critical competence, the appropriation of self-identity and the acceptance of other cultures.  

 

Table 2. Evaluate how effective parts/different activities of your lesson plan were in promoting the 3 ICC dimensions of knowledge, skills and attitudes.  Provide specific examples 

of student comments and/or behaviors.  If the activities did not seek to promote one of the ICC dimensions, simply write "N.A." (Not applicable) under that column. 

 

Activity Focus on knowledge Focus on skills Focus on attitudes 

 

 

 

 

 

 

 

 

 

   

 

Table 3. Evaluate the students’ understanding of ICC before and after the lesson. 

 

Level of ICC Low Medium High 

Before the lesson 
 

 
  

After the lesson 
 

 
  

 

 

  



The ABC/Bosnia Project’s Impact on Intercultural Communicative Competences 
Profile diagram of intercultural communicative competence 

 

Age: ______ Sex: ______  

How many summers have you have attended the ABC project (including this summer)?_____  

 

  
Strongly 

disagree 

Slightly 

disagree 

Un- 

decided 

Slightly 

agree 

Strongly 

agree 

1. I enjoy unexpected and unfamiliar 

situations: 
     

2. I help members of the group solve 

problems 
     

3. I am aware of the possibility of 

misunderstanding when people speak 

different languages and use different body 

language.  

 

     

4. I like to do research in advance so that I 

know something more about people from 

different countries whom I’m about to 

meet. 

 

 

 
    

5. I know that it may be difficult to get to 

know people from other countries (for 

example, in conversation, understanding, 

habits, etc.)   

 

     

6. When I work with others, I like to 

suggest ideas, solutions, and common 

goals. 

 

     

7. I enjoy learning more about the values, 

customs, and practices of other people. 
     

8. I prefer to impose my opinion in group 

discussion; sometimes it is important to 

dominate discussion 

 

     

9. I try to understand the feelings and 

thoughts of other people.    
     

10. It is difficult to imagine a situation 

through another person’s eyes.    
     

11. I seek to calm problems and tensions 

when they arise in a group. 
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12. I check to see if all group members 

agree with each other and try to clarify 

different points of views.  
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Appendix C:  Sample Daily Entry and Exit ticket questions for children 

Daily Entrance & Exit Tickets. These allow children to provide their own input about what 

they have learned & to identify the most effective activity related to intercultural communication 

competence (ICC).   Each co-teaching pair developed an entrance “ticket” prior to one lesson 

each day related to ICC, distributed entrance & exit “tickets” each day, and collected them at the 

end of the day.  Children were provided with composition notebooks to record their answers to 

entrance and exit tickets. 

▪ Question for the entrance ticket --In Bosnian--should be developed and tailored to the 

ICC theme of the lesson (e.g. for a lesson on “stereotypes,” a question about whether 

a student agrees with a common stereotype of Americans) by each co-teaching pair 

no later than 2 days prior to the lesson. Entrance cards can several sentences related to 

the topic or drawings. 

▪ Common questions for the exit ticket should be: 

1) what did you like about the activity?  

2) what was the most important lesson/message you learned today? 

3) what questions and/or concerns were left unresolved today?  

 

 

 


